Multi-Sensory Direct Instruction for ELLs


What is multi-sensory direct instruction?
Multi-sensory instruction that simultaneously uses all learning pathways in the brain (visual/auditory, kinesthetic tactile) to enhance memory and learning for students with different preferences is multi-sensory direct instruction 
International Dyslexia Association, Fact Sheet #68, May 2002
Why is multi-sensory direct instruction an effective strategy for English Language Learners?

According to Zwiers, “…we must do more than what we normally do with our lessons and our interactions in order to accelerate their academic development.” Educators have a wonderful opportunity to reach all students when they address the learning different learning styles that help each child to understand content. Being introduced to information in meaningful ways is vital when the students are still acquiring the language skills needed to for academic success.
How can teachers apply multi-sensory direct instruction in the classroom?

Visual: Have students create a personal pictorial dictionary by adding pictures which illustrate critical vocabulary throughout the semester. 
· This can be done in two ways: the teacher introduces a term using a specific graphic that corresponds with the meaning of the word or the students generate or locate their own picture to associate with the term. 
· Refer the pictures frequently verbally or using a poster in the room when speaking to the class.   

	Word
	Illustration

	Sheepish/shy/timid
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Tactile/Kinesthetic: Use intentional, predetermined, meaningful gestures to match high-frequency transition words that are used throughout classroom instruction. 

	Table 3.2

Academic Language Actions

	Language
	Action or Expression

	For this reason, because of this, thus, hence, therefore
	Hands make forward pushing motion

	And, furthermore, moreover, in addition
	Hands make a rolling motion forward

	In conclusion, in essence
	Both hands start with fingers spread, then close to make a ball

	For example, for instance, to illustrate, let’s say
	Put index finger at the tip of little finger on other hand

	On the other hand, nevertheless, on the contrary, then again, even though, despite, then again, granted, of course, however, but, yet
	Move hand, palm down in one direction and then make a 180-degree arc to palm up; walk one way and turn around; look at one hand out and then put out the other and look at it

	Similarly, likewise, in the same way
	Put both hands up with crossed fingers

	


Zwiers, J. (2008). Building academic language: Essential practices for content classrooms, grades 5-12. San Francisco: Jossey-Bass.
Auditory/Verbal: Cued Retelling is a strategy that allows students to listen to given content area text and articulate what they’ve learned by explaining it to a partner in their own words. 
· The teacher will provide students with a copy of a piece of text and a list of no more than 20 important terms in the order in which they appear in the text. 
· The list should be divided in half by two students so that each partner has his or her own list labeled List 1 or List 2. 
· The text is read aloud while others follow along. 
· After reading, each student will then “retell” the content from the text while their partner checks off the terms on List 1 in the “Free Retell” column. 
· If the student leaves off any terms from the list, their partner will tell them the words and give them an opportunity to discuss those terms as well and check them off in the “cued words” column. 
· The students will switch roles and complete the same activity using list 2. 
Cued Retell can be oral or written depending on the objective of the lesson.
List 1
	Words or Phrases
	Free Retell
	Cued Retell

	
	
	


List 2
	Words or Phrases
	Free Retell
	Cued Retell
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